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The following suite of activities has been compiled for use during the Winter Appeal and in 
School Sleepout events. The Vinnies Youth team hope you find them helpful in engaging your 
primary and secondary students more deeply in the matters of social justice, poverty, and 
homelessness. 
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What’s in your Backpack? 25-40 p.2

The Balloon Game 10-20 p.3

Scissors-Paper-Rock –  
A Game About Life 15-30 p.5

Belongings Not Belonging 45-60 p.7

Breaking the Poverty Chain 25-60 p.15

Thank you for all that you do working with us to end homelessness. 

The Vinnies Youth Team 

SCHOOL ACTIVITIESSCHOOL ACTIVITIES
VINNIES WINTER APPEAL 2022

OVERVIEWOVERVIEW
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ACTIVITY 1: WHAT’S IN YOUR BACKPACK?ACTIVITY 1: WHAT’S IN YOUR BACKPACK?

Purpose: People experiencing 
homelessness more than likely only carry 
one backpack, mainly out of practicality and 
safety. This backpack is similar to a school 
bag in size and weight. Just like a school 
bag, it contains the most important items 
needed for everyday use.

The purpose of this activity is to illustrate the 
difficulties in prioritising everyday necessities 
for someone experiencing homelessness. 
Consequently, students will hopefully feel 
a sense of gratitude when reflecting on 
necessities/possessions they may take for 
granted.

Age group: Suitable for primary and high 
school students.

Runtime: 25-40 minutes.

Resources: 
 Butchers paper
 Pens
 A whiteboard may be helpful for writing 

instructions or highlighting common ideas

INSTRUCTIONS: 
Step 1 - Play
Instruct students to sit in groups and do the 
following:

• List all the items you use before school - 
anything and everything. 

• List all the things you carry in your bag to 
school each day. 

 – (Give 5-10 mins to discuss/write each 
list)

• Excluding a sleeping bag and drink bottle, 
choose 3 items from the above lists that 
you can fit into your backpack. (Emphasise 
the word ‘fit’, this excludes TV’s, bikes, 
bathtubs etc.)

Ask each group to feedback their 3 items 
and why they selected each item. 

Step 2 – Reflection
Debrief this activity with students to 
determine their final essential items and 
the challenges they faced in making their 
decisions throughout the activity. Some 
examples of debrief questions are included 
below to guide you. 

1. What was the most difficult part about 
choosing your final 3 items?

2. How did it feel prioritising/leaving off 
important items?

3. Did this activity change your point of view 
when it comes to homelessness and 
being in “survival mode”? If yes, how?

4. What is one thing you would tell someone 
about homelessness that you have 
learned from this activity?
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ACTIVITY 2: THE BALLOON GAMEACTIVITY 2: THE BALLOON GAME
Purpose: This game is a physical and 
interactive challenge that develops 
students’ empathy toward the difficulties 
of homelessness. An effective debrief can 
highlight the positive impact a community-
oriented response can make to encourage 
group action and support someone who is 
struggling.

Age group: Suitable for primary and lower 
secondary students. Best run-in small groups 
of less than 30.

Runtime: 10-20 minutes

Resources:
 1 Scenario card (provided)
 5 Balloons (preferably in different colours)
 1 Permanent marker

INSTRUCTIONS:
Ask students to form a standing circle, 
setting up a safe play area in the middle. 
Be aware of any obstacles or hazards in the 
room (e.g. Fans, Glassware, etc.). 

Blow up and label balloons with the following 
words (1 word per balloon): Food, Home, 
Education, Work, Clothing.

Step 1 – Setup 
Invite a student to the playing area in the 
middle of the circle.

Step 2 – Explanation 
Read out the Scenario card to the student 
and check the groups understanding of the 
scenario and purpose of the game. Instruct 
the other students to not help or participate 
or offer words of encouragement.

Scenario card 
Imagine you are someone experiencing 
homelessness in Australia (can change 
location to suit) and you’re trying to 
juggle all of the pressures of sleeping 
rough whilst trying to get back on your 
feet. These balloons represent some of 
the issues you may face each day. Your 
challenge is to keep as many balloons in 
the air as possible using your body. You 
cannot catch a balloon. When a balloon 
hits the floor or falls out of the playing 
area it’s game over.

Step 3 - Play
Start to throw the 
balloons, one by 
one, into the circle. 
Highlighting the 
basic need of each 
word (i.e. Food 
– We need food 
to live and thrive, to have enough energy 
to go through our day). This will become 
progressively challenging for the student as 
more balloons are added. 

When a balloon hits the ground or falls out of 
play stop the activity. Instruct the student to 
step back with the other students.

Step 4 - Play
Repeat Step 1-3 with multiple students.

Step 5 - Play
Keep the last student in the circle to 
participate with the next student. Repeat 
Step 3. This time instructing the other 
students to help when signaled and offer 
words of encouragement. Encourage a safe 
number of students into the playing area 
to assist the participants to make it easy to 
juggle all 5 balloons.



PAGE 4 - VINNIES WINTER APPEAL 2022 - SCHOOL ACTIVITIES

Step 6 – Reflection 
Have students return to their seats to ask the 
following questions and de-brief the activity. 
Some examples and explanations of debrief 
questions are included below to guide you. 

1. For those students that had to juggle the 
balloons alone, what was your experience 
like?

2. Was it easy to juggle all balloons at once?

3. For those on the outside, how did it feel 
watching this person juggle everything 
alone?

4. What was it like when everyone was able 
to help out?

Sometimes people experiencing 
homelessness must juggle all these 
commitments, it can be a very isolating and 
tricky balance. But suddenly, as we noticed, 
if one of these commitments ‘hit the floor’ 
everything can change quite quickly. 

For example, if the person was to lose 
their job, how would they be able to get 
money to eat or drink? Or pay for suitable 
accommodation? Or warmer clothes 
for winter? Sometimes people can be 
judgmental and look down on people 
experiencing homelessness rather than 
thinking about all of the things that could be 
affecting them; the things that they have to 
juggle every day.

1. What do you think it would be like to 
manage going to school or to work if you 
had no permanent home or had to move 
around a lot?

2. Who is someone you would turn to for 
help? Why? Would they help you and 
for how long do you think? Sometimes 
people turn to family or friends when 
things happen but often wear out their 
welcome and end up moving on to 
somewhere else.

3. Imagine you have a job interview on 
Monday? How would you prepare? What 
would you wear? What sort of impression 
would you like to make? 

4. If you can’t get a job because you don’t 
have the right experience or qualifications, 
what would you do? Think to examples of 
when people have been ill or been injured 
and no longer able to do the same sort 
of work they’ve always done. What could 
they do now? Would they have to go back 
to study? 

5. How would you afford to pay for study 
costs like fees, books, internet, laptops, 
notebooks, or pens? How would you get 
to class? 

6. How can we as a school/class/individual 
support someone that may be struggling?

We notice that when everyone steps 
in to help this individual juggle these 
commitments (‘balloons’), it becomes much 
easier for that person to stay afloat. With a 
network of supportive people, it’s also easier 
for the supporters to balance without getting 
‘tired’ themselves. 

This is where many of Vinnie’s services step 
in to support families and individuals to 
prevent things from ‘hitting the floor’. Vinnies 
gives them a hand up to access clothing, 
food assistance, accommodation, education 
support and employment.
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ACTIVITY 3: “SCISSORS-PAPER-ROCK” - ACTIVITY 3: “SCISSORS-PAPER-ROCK” - A GAME ABOUT LIFEA GAME ABOUT LIFE
Purpose: This game is designed to 
deepen students' understanding of why 
we should not blame or judge people who 
find themselves facing hardship. Through 
metaphor, the game shows that;

a) People do not all start off in life with equal 
resources, so how can we judge one 
another? The “resources” (paddle pop 
sticks) can represent not just material 
resources, but also social, emotional, and 
spiritual resources. We are all born with 
different amounts of each, through no 
power of our own.  

b) People are often impacted adversely by 
factors outside of their control, as well 
as their own choices; some of which are 
foreseeable, some of which are not. 

The aim is that by reflecting on the similarities 
and differences between the game and 
real life, students reduce judgements they 
might hold toward people living in poverty or 
dealing with other difficulties. 

Age group: Suitable for upper primary 
school and high school students.

Runtime: 15-30 minutes

Resources: 
 Large set of paddle pop sticks (at least 

5 per student e.g. 100 sticks per 20 
students)

 The facilitator of this activity should also 
be well prepared to contextualise the 
game for students.

INSTRUCTIONS: 
This game can be run in as short as 15 
minutes, or lengthened out to 30 minutes, 
depending on how in-depth you wish for the 
discussion to go. For a 15-minute activity, 
let the play run for a maximum of 7 minutes. 
For a 30-minute activity, let play run for 
a maximum of 12 minutes, and consider 
having small-group discussions that then 
share their reflections with the whole group. 

Step 1 – Setup 
Without explaining what you are doing, 
give out the paddle pop sticks in random 
amounts to each student – e.g. give some 
students 1, some 2, some 3, 4 … 6 etc. 
Don’t make a big deal of them getting 
different amounts or explain why. Make sure 
the bulk of students have at least 2 or 3 
paddle pop sticks. The greater diversity in 
the amounts, the better the reflection will be 
(e.g. give one or two students 10 sticks).

Step 2 – Explanation and play
Once everyone has some paddle pop sticks, 
give these instructions: 
“This is a game about life. The way that you 
play is to play scissors-paper-rock with each 
other – whoever loses the scissors-paper-
rock must hand over a paddle pop stick to 
the winner. That’s all there is to it, there are 
no other rules. You’ll have X minutes to play, 
and I’ll tell you when the times up.”

Note - Try to avoid answering further 
questions about how to play, and do not 
add in any additional rules. It’s best to let 
the game happen as naturally as possible, 
as their own decisions can form a part of 
the reflection. 
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Step 3 - Play
Allow the students to play for the time you’ve 
allocated – 7-12 minutes is plenty. Keep an 
eye out for students whose experiences 
you can draw into the reflection, such as 
students who;

• are gifted sticks when they have none

• are allowed to lose without handing over a 
stick

• keep trying to play despite having none left

• stop playing because they have none left 

Step 4 - Discussion 
The discussion revolves around a series 
of questions that identify the different 
experiences of play that the students have. 
This is where the learning occurs. Here 
are some examples, but you can order the 
questions based on the answers that are 
given and pick up on things that you saw 
during the play. 

1. Raise your hand if you have no sticks 
left? (Ask a few how many they started 
with)

2. Who has lots of sticks? (Ask a few how 
many they started with)

3. If this game was to represent ‘life’, what 
kind of things does it tell you? What 

could the sticks represent? What could 
the scissors-paper-rock duel represent? 

4. Did anyone start out with little, but end up 
with a lot? (What happened?)

5. Did anyone start out with a lot, but end 
up with a little? (What happened?)

6. Did anyone stay about the same?

7. How did you feel? Why? 

8. Was it fair that you all started out with 
different amounts?

9. Can you be ‘good’ at scissors-paper-
rock? 

10. What are some circumstances that 
could lead an individual or family to lose 
their “paddle pop stick” i.e. experience 
hardship? (Some answers to prompt: 
loss of job, reduction in work hours, 
illness (physical or mental), natural 
disasters. If students give answers 
like “addiction, substance abuse, bad 
spending habits”, encourage them to 
think about what leads to these. Some 
answers: low social and emotional 
“resources” e.g. turning to drugs as 
a way of coping with trauma, being 
influenced by the wrong crowd etc.)

Note to the facilitator — The metaphor can be extended as deeply as the students wish 
to go. Some learnings might be:

• Generally, people with more at the start of life, end up with more at the end, however 
it is possible for people to have ‘a string of bad luck’ and lose everything, even if they 
started out with a lot. It is also possible for people to start with a little and end up with 
a lot. Is it just down to their own hard work, or are there other factors at play? (Did 
everyone who started out with a little and played hard, end up with more, or just some?)

• We all have a choice in how we play – do we keep dueling, or sit and hold what we’ve 
got so as not to lose it..? 

• Were there acts of kindness expressed in the game? Acts of kindness can really make a 
difference to someone’s outcome at the end!
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ACTIVITY 4: BELONGINGS NOT BELONGINGACTIVITY 4: BELONGINGS NOT BELONGING
Purpose: This is an empathy building activity 
based on the theme of homelessness. 
When faced with homelessness, one of the 
toughest decisions people have to make 
is deciding what to take and what to leave 
behind, especially if facing life on the streets. 
In this activity, students must make decisions 
about what belongings they feel would be 
essential to them if they were faced with 
homelessness. 

Age group: Suitable for upper primary 
school and high school students.

Runtime: 45 minutes

Resources: 
 Belongings not belonging images (see 

Appendix) — cut out and placed in a 
ziplock bag.

 The facilitator should be prepared to 
provide a brief scenario that can be used 
to create the context for the activity. Two 
examples are included below. 

INSTRUCTIONS:
Students are to work in small groups of 3-4. 
Each group will receive a ziplock bag with 
the images. 

To give context to the activity, provide 
students with a scenario based on 
homelessness (see below). 

For each step of the activity, allow students 
approximately 5 minutes to make their 
decisions. Allow time for a brief discussion 

at the end of each step and 15 minutes for a 
debrief at the end of the activity. The depth 
and length of discussion will somewhat 
determine the length of the entire activity, 
however in most instances, 45 mins would 
allow enough time. 

NOTE: this activity can be adapted to suit 
each group’s needs. For example, facilitators 
may choose to remove certain items 
(belongings), prior to the activity. This may 
be the case if the activity is to be used with 
younger primary school ages or a shorter 
time frame is required. 

Step 1 – Setup and explanation
Instruct each group to lay out all their image 
cards (belongings) so they can see them. 
Tell students that they have approximately 
5 minutes to determine which are the most 
essential items they will take with them. They 
can choose as many items as they wish. 

Scenario 1: Primary
Your family have recently become 
homeless and are couch surfing with 
friends while hoping to find something 
more permanent. Your mother told you 
that you had to limit what you could 
take with you and keep only what is 
essential. 

Scenario 2: Secondary
You are a young adult who is fleeing an 
abusive relationship. As your partner 
has become more and more aggressive 
towards you, you make the snap 
decision to leave when the opportunity 
arises. Not having much time to plan 
for this, you grab what you can – taking 
only what you think is essential. 
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Step 2 - Play
After 5 minutes, ask some groups to share 
some of the items that they have chosen 
to keep, and have them explain why they 
decided a particular item was essential. 

Instruct students that they have too many 
items to carry and need to reduce their 
belongings. They are to select only 15 items 
that they believe are essential. 

Step 3 - Play
After 5 minutes, again ask some groups to 
share some of the items they have kept or 
have removed. Ask them to explain their 
choices. Inform them that they still have too 
many belongings to keep with them and 
need to remove a further 5 items, meaning 
10 in total. 

Step 4 - Play
Again, ask students to explain their choices 
and their reasons for these. They now need 
to limit themselves to only 5 essential items, 
meaning another 5 items must be removed. 

Step 5 - Play
Discuss with students what belongings they 
have left. You may wish to go one more step 
and challenge the students to cut their items 
back even further to what they consider to 
be the 3 most essential belongings. 

Step 6 – Reflection 
Debrief this activity with students to 
determine their final essential items and 
the challenges they faced in making their 
decisions throughout the activity. Some 
examples of debrief questions are included 
below to guide you. 

1. Which items did your group decide were 
essential? 

2. What could you do without? 

3. Did your group have any difficulties in 
making your decisions? 

4. What challenges did you face when 
deciding? 

5. Why did you choose the items you have 
over others?

6. Is there anything else you would choose, 
but was not an option? 

7. If you picked tin food, how would you 
open or eat this?

8. Is a phone a necessity? 

9. How would you charge your phone? 
Where might you access wifi? 

10. If you didn’t choose Driver’s Licence or 
Birth Certificate, what would be your 
plan for accessing government services 
like Job Seeker allowance? How would 
you afford to apply for new copies of 
these documents? Do you have anything 
else for ID? 

11. Why is shelter important?

12. How important are ‘creature comforts’?

13. Do you have items at home that you 
never use? 

14. How attached do we become to our 
belongings? 

15. How do you think you would feel if you 
were faced with this situation? 

16. How realistic do you think it might 
be for people who are experiencing 
homelessness to have to make these 
choices? 
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ACTIVITY 5: BREAKING THE POVERTY CHAIN ACTIVITY 5: BREAKING THE POVERTY CHAIN 
Purpose: This game is designed to 
deepen students’ understanding about 
the multidimensional nature of poverty, 
identify gaps in poverty responses, and 
further inspire both linear and lateral 
thinking. Students will be led to formulate 
multiple responses to address poverty and 
homelessness. 

Age Group: Suitable for high school 
students. 

Runtime: 25-60 minutes

Resources: 
 One facilitator and one storyteller 

(prepared in advance)
 A poverty case study (3 are provided, 

choose the one most suitable for the  
age group)

 Markers, pens, A4 paper

INSTRUCTIONS: 
The activity can be done in as less as 20 
minutes but depending on the curiosity of 
participants and quality of discussion and 
reflections, it can be lengthened out to 30 
minutes to an hour. 

Step 1 – Setup 
A big indoor space (e.g. gymnasium, 
assembly hall) is ideal for this activity. Avoid 
spaces where the participants might get 
distracted like outdoor space with external 
noise or other distractions like; cold, strong 
winds or heat. A circular seating arrangement 
with enough space in the middle to run the 
activity is ideal. The centre is the stage and 
the focus. 

You can play a relevant soundtrack in the 
background while the students are getting 
seated. 

Step 2 – Explanation and play
Select and prepare a storyteller beforehand 
to narrate the selected case study.

The facilitator needs to be aware that the 
story they choose could personally impact 
any student in the group. The facilitator 
should create a safe space to welcome 
deeper sharing and reflections, as well 
as the space to leave the activity should 
any student wish to. Try and encourage 
students not to suppress emotions, anger 
or frustration but always finish the session 
with hope, love, respect, compassion and 
renewed energy to act. 

Have the storyteller/s read the case study.

Step 3 - Play
Ask the following question to the bigger group:

1. What are the different forms of poverty 
that you see for the storyteller (a name 
that you might have given)? And what are 
the barriers for them to come out of this 
poverty? 

2. Can you see, if left without any 
intervention, any other issues arising? 

Give a minute for the group to reflect on this 
question and the story. While the students 
are thinking, hand out A4 paper and markers 
to students to write their answers on. 

Ask the students to create responses to the 
questions in a word or a short phrase.

Eg: Mental health, lack of jobs, lack of 
relevant skills, (lack of) community support, 
ineffective social welfare services, no welfare 
services, (lack of) financial autonomy, no 
food to eat, no clothes to wear. 

One at a time, select 5-10 students to share 
their responses with the group. As each 
student shares, ask them to come forward 
to stand in front of the storyteller, and place 
their written answer in front of them. Ask the 
next responder to do the same, and this time 
take the hand of the first responder. Repeat 
the process until 5-10 students for a circular 
chain (Chain of Poverty) around the storyteller. 
Ask everyone to maintain a perfect silence 
in the room and just observe that circle for a 
minute. Then asks students to return to their 
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place, but leave their written answers. The 
storyteller should stay in the middle. 

Step 4 - Play
In this step, the audience will be engaged 
in finding solutions to the forms of poverty 
and barriers to come out of such poverty 
identified in Step 3. 

Ask the following questions to the students:

1. What needs to be done to eliminate such 
barriers or forms of poverty? 

2. Who is going to do that; who is the 
responsible stakeholder? 

Again, ask the students to formulate 
answers in maximum 3 sentences. Example 
responses could look like following; I am the 
Australian Government, and I will raise the 
youth allowance rate or I am a member of 
community, when I see a person alone and 
looking sad or worried, I will respectfully ask 
the person how they are doing and genuinely 
listen to them. 

This time, as student’s share their answers, 
each respondent should walk up and take 
or ‘detach’ the barrier in the circle which is 
addressed by his/her/their response. 

Step 5 – Reflection 
Debrief this activity with students. Some 
examples of debrief questions are included 
below to guide you. 

1. What is poverty? Were there any changes 
in the definition and understanding of 
poverty before and after you performed 
the activity? 

2. Was there anyone who did not have any 
response in step 4. What was the reason 
for this? 

a) The main objective for this reflection is 
to understand that it is okay to not have 
any response and to not have any idea 
about the poverty topic in discussion. 
The best response is to make efforts 
to be aware of these issues, genuinely 
listen to people in poverty.)

3. Did anyone ask the storyteller what needs 
to be done? (This reflection should help 
students understand that the person 
in poverty best knows how to get out 
of poverty. They just need a little bit of 
support to execute that solution. This 
helps students to understand servant 
leadership) 

4. What do you think is meant by a ‘hand-up 
approach’? Were there any responses that 
you all designed where you felt provided 
storyteller greater control in their lives and 
situation? 

5. Did you identify any barriers which you 
feel that you as a school community can 
help address? 

6. Were there any moments in the activity 
or the discussion which have made you 
feel either hopeless or energized to take 
action?

Note to the facilitator
• Can the response eliminate more than 

one barrier? If yes, remove all from the 
circle.

• Does any barrier need more than one 
response to be removed? Keep an 
eye on that 

• Is the storyteller (person in poverty) 
able to remove any barriers after any 
responses. If yes, ask the storyteller, 
to break that part of the chain by 
themselves.

Eg: if one of the barriers or form of 
poverty was unemployment and the 
next No food and clothing and rental. 
If someone comes with a response- “I 
am a not-for-profit organisation. I will 
provide financial assistance to get 
a Certificate in Carpentry and also 

provide a roof until the person gets 
employment”, then the storyteller will 
be able to remove the barriers of lack of 
access to basic needs like that of food, 
housing and clothing by themselves 
in the near future after they receive 
appropriate employment. 
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CASE STUDY 1: 
A story from a teenager
Source: (n.d) ‘Teenage Homelessness 
Stories: Shame, Fear, and Uncertainty’, 
Yourteenmag.com, accessed 14/02/22 via 
https://yourteenmag.com/health/teenager-
mental-health/homeless-teenager

Excerpt from Anonymous: 

“No one wants to think about children being 
homeless. No one wants to picture innocent 
faces and associate them with horrific reality. 
Sweet, syrupy fantasy is easier to swallow 
than hard, bitter reality. But homeless kids do 
exist; I exist.

Since I was young, my mother has 
struggled with addiction. Even though the 
addiction was her demon, every choice and 
consequence that came from that addiction 
directly affected me, including the many 
times we were homeless. We stayed with 
family members at first, until my mother 
burned those bridges. Then we stayed with 
friends, who were few and far between. But 
staying in shelters was by far the hardest. 
It’s not easy to be a child and be homeless. 
You worry what friends will think—if they 
would look at you differently if they knew—so 
you keep it hidden, buried away so no one 
knows. The problem with burying things and 
not acknowledging them, I came to find, is 
that they grow unnoticed inside of you until 
they become so great, they have nowhere to 
go but out.

Being homeless made me not only ashamed 
but angry—angry at my mother, angry at 
myself, angry at the world—and I lashed out 
in every way I knew how. This monster that 
was homelessness ate away at me until I no 
longer cared about anyone or anything, until 
I became hardened to life and the things that 
happened to me.

What I didn’t realize then was that I should 
not have been angry or ashamed, and what 
I realize now is that I am not less than others 
just because I was homeless.

To be honest, now that I’m older and on 
my own, being homeless is still something I 
struggle with. I still go from house to house 
and shelter to shelter. While I hope that 
things will change, at times I am hopeless, 
stuck in the mindset that things will remain 
the same.

I wish people would realize that being 
homeless isn’t a disease you catch.

It’s also not a choice; you don’t wake up one 
morning and decide, “I think I want to be 
homeless starting today.”

I was and still am a good person; I was 
and still am an intelligent young man, 
despite everything that I have been through, 
everything I am going through.”

CASE STUDY 2: 
New Place and Isolation (Youth Poverty) 
Hypothetical and created for awareness 
raising purposes

My name is Stephan. I am 19 years old. I 
come from a small town in remote South 
Australia. My town had less than fifty houses. 
Growing up, I was very close to my family, my 
town and my friends. I was good in studies 
and luckily got a place at the University in 
Adelaide. I am here at Adelaide now and 
studying full time. I live by myself in a rented 
room. I have been here for six months now. 

ACTIVITY 5: CASE STUDY EXAMPLES ACTIVITY 5: CASE STUDY EXAMPLES 
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I have not been able to make new friends 
and I feel very isolated and alone. All the 
fellow students are amazing and good but I 
don’t feel a sense of community and I am not 
able to connect with them. As a result of this 
isolation, I picked up smoking, have started 
drinking and gambling. Last week I only ate 
bread and milk the whole week as I had lost 
all my money in these awful habits I have 
picked up.

I feel I am depressed. I want to get help, 
but I don’t know what this help looks like. I 
am very ashamed to talk about this and it 
is already impacting my studies. I miss my 
family, my friends, and my town. I am afraid. 

CASE STUDY 3: 
Abusive relationship, mental and physical 
health (Recommended for senior students) 
Hypothetical and created for awareness 
raising purposes

My name is Siliyah. Currently I am staying 
at Vinnies Women’s Crisis Centre. I am 
here with my three children (aged 5, 8 and 

11). I was living in a violent and abusive 
relationship for the past 15 years. I had quit 
work to take care of my children especially 
the first one who has severe Celebral Palsy. 
Before I had quit work, I was working as a 
care worker in an aged care facility. I had 
a bit of savings but after a year of quitting 
work, I had no money left in my bank. I was 
totally dependent on my husband. I wanted 
me and my children out of that abusive 
relationship, but I was really scared that I 
would not be able to provide for my children. 
Over these 15 years, I feel I have developed 
depression or anxiety. I do not know what 
it is or what I am going through in terms of 
my mental health as I have never visited a 
doctor or have talked about this to anyone. 
I am afraid that if I talk about this, I might 
lose my children because they are my only 
source of life. 

I have nothing now apart from the clothes me 
and my children are wearing. I do not have 
a family that I could look for support. I am 
always consumed by this thought ‘Will I ever 
be able to provide a life to my children that 
they deserve? And can I ever be happy?’

Note to the facilitator
Facilitator to let the students use their own ability to identify barriers but provide some 
guiding questions in between related to following. 

• Dependency and financial autonomy

• Mental health and access to mental health services (awareness about mental health)

• Sense of community and support. 

• Support structures in place for women fleeing domestic violence and abusive family 
situations. 

• Getting back to employment; re-skilling opportunities

• Support from government; effective welfare payments


